VOCABULARY TOPIC BASED ACTIVITIES
ANIMALS

Activity 1

Aim : to introduce animals and natural features

Vocabulary : frog, snail, spider, rabbit, bee, worm; tree, river, log, rocks, track, house, bridge;
Hello, Hi, come with me, up, down, over, under, along.

Timing : 30 min

Materials : photocopy 1, cassette(tape script), colours, pictures of animals : frog, snail, rabbit,
spider, bee, worm, a paper snail and small pieces of paper per pupil.

-Elicit animal vocabulary using toys or mime. Say the animal's name and get the class to
make the appropriate noise or action.

- Give photocopy 1. Say a number and then an animal. The pupils listen and number the
animals, e.g. snail = 1, spider = 2, frog = 3, rabbit = 4, bee = 5, worm = 6. Check answers.
Ask pupils to look at the other things on the photocopy. Teach or revise tree, bridge, river,
rock, log, house.

-Make your own Sammy Snail. Use this to teach prepositions through mime, e.g. Sammy is
going along the table, over my bag, under the chair, up the wall, down the door. The pupils
can draw their own snail on a piece of paper or card and follow your instructions, moving
around the class or the photocopy. Explain that you will play the cassette showing Sammy
Snail's route back to his house. Explain that Sammy can only go along the trails or tracks.
Ask Which ones does he use? The pupils should move their snails as listen to the cassette.
Play the cassette , stopping it at the pause marks [/ /] , checking everyone is in the same
place on the photocopy.

Activity 2

ANIMAL TRAIL GAME - photocopy 2, a dice per pair, pictures of new
vocabulary(Throw again, dice, ladybird, shark, monkey, spider, crocodile, zebra, octopus, cat,
bird, butterfly, , cow, rabbit, mouse, elephant, bee, kangaroo, frog, fish, lion, snake, horse,
dog. Timing 20 min.

- Pre teach the new animal names using mimes or sound effects. Practise them with the hole
class using the pictures. If there are too many items of vocabulary for your class, white out
some animals and replace them with extra bees. Give out a photocopy 2. Once the animal
names are known , the pupils can play the game in pairs. Each pupil throws the dice but can
only move along a path if the number of the path matches the number of the dice. If it is not
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the pupil is stuck. If they land on a bee, they have an extra throw. The players try to move
from the top of the page to the bottom, moving from animal to animal as the dice numbers
allow. They should colour the paths they travel as they go. They can only move if they know
the name of the animal they are on. If they don't, they miss a turn. If they do, they throw
again. If the second number doesn't match the paths available , they are stuck until their next
turn. The first player to the end wins. Ask few individuals to tell you which animals landed
on by reading aloud the trail from start to finish.

Activity 3

SONG - FIVE LITTLE SPECKLED FROGS

Aim : to read and sing a counting song

Vocabulary: frog, log, cool, pool, speckled, eat, sit, jump, delicious, bug, munch, lunch, nice,
little, most

Timing : 30 min

Materials: cassette(transcript), colours, five paper frogs, five paper bugs(beetles)

-Draw a log on the board. Stick a paper frog on it. Teach log, bug and frog. Use a coloured
chalk to make speckles on the frog and on the log. Teach speckled. Use a blue chalk to draw a
pool. Draw a sun and suggests it’s hot on the log, but cool in the pool. Teach munch and jump
using mime.

- Explain you will teach them a song about five frogs(attach them one by one and let the class
count them , forwards and backwards) who like to eat bugs. Use your paper bugs. Play the

cassette once and then teach the song by line. Let the pupils sing the song several times.



APPENDICES

Five litle speckled frogs
Sit on a speckled log

Ealing most delicious bugs, munch,
munch

One frog jumps in the pool

Now he is nice and cool

So now there are four frogs

.. eating bugs for lunch!

Four litle speckled frogs ...
Three little speckled frogs ...
Two litfle speckled frogs ...
One litle speckled frog ...

Song - Five little speckled frogs

( From 1007 Ideas for Children, Jackie Holderness & Annie Hughes, 1997, p.90)
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VOCABULARY TOPIC BASED ACTIVITIES
FAMILY

Activity 1
Aim : To introduce new language for members of the family
Vocabulary : mother, father, sister, brother, uncle, aunt, cousin, family, grandmother,
grandfather, baby.
Timing 15-30 minutes
Group size : Individual/ Class
Materials : photocopy 1, cassette(tape script), a picture of a small nuclear family and a
picture of an extended family.
Show to the class a picture with of the nuclear family and teach mother, father, sister,
brother. Write them on the board.
Show a picture with an extended family, point to the woman and introduce aunt. Ask
the class to repeat. Do the same with uncle, cousin, grandfather, grandmother.
Give each pupil photocopy 1. Point to Susan and say This is Susan. Explain that they
will hear Susan talking about her family. As they listen, they must write the names
below the right person. They can use the names on the board. Tell them that you are
going to plat the cassette at least three times. Play the cassette stopping at each pause
(/1) while the children write down the name. Hold up the photocopy and point to each
person asking Who is it? . They should tell mother, father, etc. The correct order from
left to write is: cousin, uncle, father, cousin, grandmother, grandfather, mother, aunt
and baby, brother, Susan, sister.

Follow - up activity : pupils draw a picture of their family and label it.

Activity 2

GAME : photocopy 2, scissors, envelope for each pupil, a ready cut-out pack of cards
to show the class. Time 20-30 min

Write on the board family, teach and elicit vocabulary (mother, father, sister, brother,
daughter, son, grandmother).

Teach I've won cards, mix up the cards and shuffle using the pack of cards.

Give each pupil a photocopy 2 and let them cut the cards.

Show the class how to play the Family Collection Game by demonstrating with three
or four pupils. The aim of the game is to get three characters, e.g. three mothers, sons
or three members of the same family. a) shuffle a pack of cards; b) give each player
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three cards face down. The rest of the cards are put face down in the middle of the
table( pile 1). The first player starts by deciding which card to throw away,
remembering that they are trying to collect three the same. They put it face-up on
the table(pile 2) and pick up a card from pile 1. This is the end of their turn. Each
player in turn picks up a card from pile 1 or 2 and decides if they want to keep it. If
so, they throw away one of their cards. If not, they throw this one back ( onto pile 2).
The first player to get three the same shouts Family! Then they show their cards to

the rest of the group and describe the cards, e.g. three cards.

Activity 3
SONG : The farmer wants a wife
Aim : to sing a song in English
Vocabulary: farmer, wife, child, dog,
Timing : 15 min
Materials : cassette(tape script), picture to illustrate farmer, wife, dog, child, large space to
move in.
-Elicit or introduce farmer, wife, child, dog. Show the picture of the dog and mime stoke.
-Explain that you are going to sing a song and that the chorus is Ee-ay-adio which doesn't
mean anything.
- Play the first verse of the song. Then repeat this verse and encourage the pupils to sing. Play
the rest of the song. Pupils listen and sing. Play three times.
- Get the pupils into a big circle holding hands. Put one pupil in the middle and say The
farmer as you do so. Sing the first verse again, join the circle and walk around the farmer in a
clockwise direction. At the end of the verse the 'farmer' has to choose a 'wife' to go into the
middle with him/her. Now play the second verse and walk around both of them. At the end of
the verse the wife has to choose a ‘child' to go into the middle. Repeat this with verse three
until there are four people in the middle. After the third verse sing the fourth verse but this

time the whole class has to gently stroke the child that was chosen as the dog.



APPENDICES

The farmer wanits o wwife
The farmer wweanrs o wife

Eyecay-adica
The farmer wwaonts o wweife.

Hello. ./ Ay nome is Susan. . Can
you see me in the picture? / This is o
picture of my fomily. /7 The girl next to
me is my sister. /" The boy next to me is

my brother. /7 The woman nexf to my
brother is my gunt. /~ She is holding the
baby. /" Next to my aunt is my mother.
## Next to my mother is my grandfather.
S MNext to my grandfather is my
grandmaother S Next o my
grandmaother is my cowusin. He's playing
football. 7/ Next to my cousin is %
father. /.~ Next to my father is my uncle
A Next to my uncle is my cousin.

The rwife weanfs o ohilas
The weife wwants o ohilad

Eyecrpr-cralio
The wwife wwoants o chiilal

The child wanis o dog
The child wvearnits o odog
Eycrv—oaofio

The child wants a doog.
Ywve all sfroke the oo

e ol stroke the dog

Eyroryeorcdio
Ve alfl stroke the dog.

Tape script —Susan is presenting Tape script of the song The farmer wants a wife

her family

( From 1007 Ideas for Children, Jackie Holderness & Annie Hughes, 1997, p.90)
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METODE MODERNE DE PREDARE A
LIMBILOR STRAINE

Prof.Mihalache Florentina

Scoala Gimnaziala Movilita

Invatarea unei limbi striine nu se limiteaza doar la activitatea din clasa de curs sau la
relatia dintre cursant si profesor - pentru a fi eficientd, nici nu este nevoie sa se desfasoare
intr-o clasa de curs .O limba strdind se poate invata fie intr-un cadru formal, fie intr-un cadru
informal - poate fi o activitate serioasa sau distractiva, ,,incadrata” intr-un program anume sau
,liberda” de orice constringeri. Pentru a invata o limba strdind, putem asocia si activitati
culturale si recreative (teatru, arta, muzica, fotbal si calatorii) sau manifestari din viata de zi
cu zi (a merge la cumpdraturi, a face naveta, a merge intr-o biblioteca locald); cu totii putem
invata o limba straind, indiferent de varsta si de grupul social din care facem parte, in orice
moment al vietii (nu neaparat legat de educatie sau de activitatea profesionala). Este important
sa se tina cont de faptul cd motivatia §i promovarea in sine nu garanteaza viabilitatea
metodelor de predare si a materialelor pedagogice bune. Exploatarea bunelor practici si
valorizarea metodelor si instrumentelor utile pentru invatarea limbilor straine sunt cele care
garanteaza viabilitatea. Profesorul trebuie sa creeze astfel de situatii, Incat elevii sa poatd sa
comunice in mod intens intre ei si sa creeze conexiuni durabile. Pentru a atinge acest scop, ei
trebuie adusi in situatia de a construi impreund procesul de Invatare prin relizarea unor
proiecte de mai mica intindere. Persoanele implicate trebuie sd se simtd atrase de activitatea
pe care o exercitd si sd simtd cd aceastd muncad colectivad poate sa faca lumea mai buna,
"motivare etica". Comunicarea trebuie sa se realizeze in mod fluid, coerent: aceasta inseamna
ca obstacolele din calea comunicarii trebuie reduse: cu cat comunicarea se realizeazd mai
rapid, cu atat este mai eficienta. Profesorul trebuie sd cunoasca foarte bine elevii pentru a
putea sa ii conecteze si sa 1i faca sa interactioneze eficient. Cu cat elevii si profesorul sunt mai
competenti, cu atat functioneazd mai bine reteaua de comunicare. De aceea este foarte
important ca elevii si studentii sa isi Insuseascad cat mai rapid tehnicile de baza adecvate ca de

exemplu: amabilitate, fiabilitate, rapiditate, etc.
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In predarea-invatarea-evaluarea limbii strdine obiectivele se definesc intotdeauna in
raport cu cele patru competente comunicative/deprinderi integratoare: audiere, vorbire, citire,
scriere, la care se adauga obiectivul cultural;

* La nivelul studierii unei limbi straine, vorbirea este competenta dominanta;

* Evaluarea formativa va fi adaptata competentelor comunicative, nivelului si secventei de
invatare;

» Fundamentarea conditiilor metodologice ale evaludrii competentelor comunicative la lectia
de limba strdina se va baza pe cunoasterea personalitdfii elevilor si a particularitatilor de
dezvoltare a limbajului acestora;

 Evaluarea competentelor comunicative la elevii claselor primare la lectiile de limba straina
prin intermediul testelor formative implicd o abordare metodologica inovatoare, menitd sa
initieze si sa dezvolte o comunicare eficienta in limba straina.

Metodele de evaluare formativa a competentelor comunicative la elevi in cadrul strategiei
enuntate pot fi clasificate conform diferitor criterii:

Evaluare orala — evaluare in scris — se disting metodele respective.

Tipul competentelor comunicative — se evidentiaza metodele de evaluare a competentelor de
audiere, citire, scriere, vorbire.

Complexitatea competentelor — se identifica metodele reproductive, productive si creative.

Importanta pe care a dobandit-o cunoasterea limbilor strdine i-a determinat pe
profesori si conceapi noi metode de predare a acestora. In afari de simpla invitare a
vocabularului si a regulilor gramaticale, elevii trebuie sd-si dezvolte capacitatea de a
interactiona cu alfi membri ai grupului lor social, de a Tmpartasi informatii si de a negocia
sensul, de a folosi cunostintele lingvistice in mod functional si strategic pentru a obtine efectul
dorit. In acest scop, profesorul urmareste simultan o varietate de aspecte si aptitudini, astfel
incit vocabularul si gramatica, ascultarea si exprimarea orala, citirea si scrierea sa fie predate

intr-un mod integrat.

Metode moderne

Metoda directa (The Direct Method)

Inventatorul metodei este C. Berlitz. Principalul obiectiv al acesteia este acela de a

invata elevii sa comunice intr-o limba straind. Nu este admisa traducerea, profesorul
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folosindu-se de lumea reala, imagini, pantomima pentru a sugera sensul. Limba materna nu
este folosita deloc._Metoda permite invatarea limbilor straine in acelas mod natural in care

copiii invata limba materna.

Gramatica este predatd inductiv. Elevii exerseaza vocabularul in context. Toate cele
patru dimensiuni ale predarii limbii sunt dezvoltate: capacitatea de exprimare orala,
capacitatea de receptare a mesajului oral, capacitatea de receptare a mesajului scris si
capacitatea de exprimare scrisd. Tehnicile folosite sunt: conversatia, citirea cu voce tare,

exercitii ,compuneri ,repetitii.

Rolul profesorului este acela de a fi partener al elevului. Interactiunea are loc intre
profesor si elevi, dar si intre elevi si elevi. Auto-evaluarea este des folositd. Nu existd evaluare

formala; aceasta se face sub forma unui interviu si a redactarii unui text scris.

Calea tacerii (The Silent Way)

Este 0 metoda introdusa de C. Gattengo, principiul de baza atestand faptul ca predarea
trebuie subordonata invatarii. Elevii au un rol activ, fiind responsabili de propria lor invatare.
Acestia exerseazd mult, principalele domenii pe care se pune accent fiind pronuntia si
gramatica.

Toate cele patru dimensiuni ale predarii limbii sunt dezvoltate: capacitatea de exprimare orala,
capacitatea de receptare a mesajului oral, capacitatea de receptare a mesajului scris si
capacitatea de exprimare scrisd. Limba nativd este folositd doar atunci cind este necesar.

Rolul profesorului este acela de a ajuta elevii. Profesorul este tacut, dar foarte activ;
vorbeste doar pentru a da anumite sugestii. Existd interactiune intre elevi. Greselile sunt
considerate ca fiind normale; elevii sunt incurajati sa se autocorecteze. Se pune accentul pe

evaluare continua.

invitarea limbii in comunitate (Community Language Learning)

Metoda provine din consilierea in domeniul invatarii, dezvoltata de C.A.Curran, care
vede profesorii drept consilieri lingvistici. Principalele obiective sunt invatarea limbii intr-un
mod comunicativ si invatarea despre propria invatare. Se pune accentul pe comunicare,

dezvoltarea pronuntiei, a capacitatii de receptare a mesajului oral, capacitatii de receptare a
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mesajului scris, precum si discutarea unor elemente de gramatica. Limba nativa a elevilor este
folosita pentru ca acestia sd se simtd in sigurantd. Interactiunea are loc atat intre profesor si
elevi, cat si intre elevi. Rolul profesorului este asemanator cu acela al unui consilier care
sprijind elevii si 1i incurajeaza. Greselile sunt corectate de catre profesor. Evaluarea consta

intr-un test oral sau scris la finalul orei de curs

Metoda raspunsului fizic total (The Total Physical Response Method)

Este introdusd de J. Asher. Metoda acordd o foarte mare importantd dezvoltarii
capacitatii de receptare a mesajului oral. Unul din cele mai importante obiective este ca elevii
sa se bucure de experienta invatarii. Metoda are ca scop reducerea stresului in invatarea unei
limbi strdine. Partea initiald a lectiei consta in modelare, profesorul dand comenzi, realizand
actiuni impreund cu elevii. In a doua fazi a lectiei elevii demonstreazd ci au inteles
comenzile.

In etapa initiald profesorul vorbeste si elevii rispund nonverbal; mai tarziu rolurile se
schimba. Limba materna este folosita doar la inceput, profesorul fiind coordonatorul elevilor,
elevii fiind imitatorii acestuia. Elevii vor vorbi atunci cand simt ca sunt pregatiti. Profesorul
este tolerant cu greselile Elevilor. Evaluarea consta in verificarea intelegerii prin realizarea

unor activitagi.

Metoda comunicativa (Communicative Language Teaching)

Principalul obiectiv este fluenta elevilor. Se pune accent pe comunicarea reald. Toate
cele patru dimensiuni ale predarii limbii sunt dezvoltate: capacitatea de exprimare orala,
capacitatea de receptare a mesajului oral, capacitatea de receptare a mesajului scris si
capacitatea de exprimare scrisd. Gramatica este invatatd prin practicd. Limba materna a
studentilor nu este folosita. Tehnicile folosite sunt: discutii, dezbateri, jocuri de rol, activitati

communicative scrise, drama etc.

Rolurile profesorului sunt acelea de facilitator si manager al activitatii elevilor, dar si
de partener al acestora, interactiunea avind loc in special intre studenti. Sunt folosite materiale
autentice si interesante. Erorile sunt tolerate in special in timpul activitatilor comunicative

cand accentul este pus pe fluenta. Elevii sunt evaluati atat oral cat si in scris.
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Metoda de predare interactiva

Se folosesc mult jocurile de rol si simularea unor situatii de comunicare reald, se pune
accentul pe dezvoltarea abilitatilor practice de comunicare pentru care structurile gramaticale
sunt doar un suport teoretic. In afaria de simpla invatare a vocabularului si a regulilor
gramaticale, elevii trebuie sa-si dezvolte capacitatea de a interactiona cu alti membri ai
grupului lor social, de a impartasi informatii si de a negocia sensul, de a folosi cunostintele
lingvistice in mod functional si strategic pentru a obtine efectul dorit. In acest scop, profesorul
urmareste simultan o varietate de aspecte si aptitudini, astfel incit vocabularul si gramatica,
ascultarea si exprimarea orald, citirea si scrierea sa fie predate intr-un mod integrat.

In incheiere este necesar de subliniat faptul ci aceste metode didactice oferd elevilor
posibilitatea de a-si imbunatiti cunostintele si abilitatea de a vorbi o limba straina,
reinventandu-se 1n fiecare caz, interactionand cu altii, transferand “achizitiile” in contexte noi!
Asadar, nu uitati: punerea in prim-plan a creativitatii, a gandirii critice si a dezvoltarii

personale creste eficienta didactica, prin invitarea participativa.
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